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FORWARD AR RN

_+* Bingham County has a school population of about 9,000. Within the
county are five school districts with the county seat and populatign
center in Blackfoot. The economy of the-county centers around agriculture
and processing of égriéq]tura] products. e -

- The Caééer Educafion;Program fuhgtions under a multi-district board,
"The Bingham County Board: for Cooperadive Services," with the superin-
tendent and one trustee from cach of the five school districts as members.

. This guide*has been developed to assist: (1) teachers .in preparing
and using career eductation units and materials, (2) counselors in pro-
viding a supportive and leadership role in career education, and (3)
administrators in fulfilling their.responsibility for providing in their
schools an-organized, relevant curriculum. The guide is designed to
- facilitate the integration of tareer activities into ‘the local on-going
~curriculum. It is hoped. that the guide will assist local schools in the-
construction and implementation S? a comprehensive developmental career
education program within their on-going ‘instructional programs.

b

[P

This-guide is_not a blueprint but is rather a tool for the local

“school ‘staff to use in pfanning, developing, and implementing. a develop-
mental career education.program. The guide providés suggested concepts
and goals for career education and describes cdreer development. )

There are-other resources, handbooks, and materials that contain many
useful concepts and objectives which, if used in conjunction with this
guide, will motivate and assist school personnel in providing more relevant
experiences in the classroom. ’ : *
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INTRODUCTION
1§
Education is subject to much criticism; students today are looking

for relevancy_ in school apd:related activities. fhe school environment
has too often been artificial, having little relevancy to the livés - of

. students and ‘to the<!real world." . .

\

4
v

Too many students fail to see meaningful ré1ationships betweeq what
they are being asked to learn in school and what they will do when Ythey
leave, the educational system. This is true of both those who remain to

graduate and those who drop out. ‘

, OAmerican education, as currently structured, best meets the educational
needs of that minority of persons who will someday become college graduates.
It has not .given equal emphasis to meeting the educational needs of that
vast majority of students who wiMl never be college graduates.

Insufficient attention has been given to 1ea¥ning opportun%ties. 1
outside of the structure of formal education which exists and is increasingly
needed by both youth and adults in our society. : .

The answers given,to such criticisms must take the form of either
refutation of the“criticism or constructive educational changes designed
to alleviate those conditions being criticized. Career Education is one
such constructive change. , ° \ 4
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CAREER DEVELOPMENT -

DEFINING CAREER EDUCATION

Career. Development is a personal process of grow1ng and matur1ng which

" differs for each individual. , It is fostered-4y exper1ences and informa-

tion individually acquired and assimilated into one's personal life. It
includes the development of self esteem, esteem for dthers, and develop-.
ment of personalized, beneficial, work va]ues Career Deve]opment also
includes developing ility to use infarmation and experience in making
mature, rational decisions; the setting of.career goals, the formulation

of career p]ans and the acquiring of skil s for the fulfillment of the
plans ‘and achievement of the goals. Career Development assists in making
work poss1b]eg mean1ngfu1, and satisfying for each 1nd1v1dua1

‘Career educat1on must be des1gned to assist this deve]opmenta1

' process. T,

-

Definition: "Carcer Education” is the exper1ences}and programs
through which one learns about and prepares to engage in mean1ngfu1 work,
whether paid or unpaid, and includes:

self awareness, career awareness, careér exploration, career

dec1s1on-mak1ng and planning, career preparation and placement.

Career Education is not teaching different th1ngs but teaching -
differently! Every teacher .in every grade and in every subject relates
school and subject matter to 1ife and one's future career

Career Education should-be developmental. It shou]d begin in the
home, continue in the school and involve the bus1ness-1abor--1ndustry
community. . /

SELF AWARENESS is being aware of one's att1tudes, interests, and abilities
with respect to self and others

/

It is a process in wh1ch an individua? internalizes persona] percepd/
tions. of one's characteristics--how others perceive one in the
surrounding environment. This deals with what and how individuals
think about their att1tudes,ﬂfee]1ngs, percept1ons and evaluation of
themselves. How the individual views one's self is determined by
one's relationship with environment from which gne extracts percep-
tions of attitudes, feelings, and evaluations. This is one goal of
career education. The acceptance and usefulness of this goal depends
upon the ability and wi]]ingness-of educators and parents to provide
continuing assistance to students' efforts to know, accept and affirm
undérstand1ng of themselves and the world of work. Students will vary
in their ability to structure their self- concept in a positive way.

Ao awareness of one' s self is first acquired in the home and develops

© » 'as-one grows and matures. Through self-assessment and evaluation one
becomes more sophisticated in awareness of values and attitudes,

/’T ) ( ) 7
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.talents and abilities, limitations and physical capabilities, and

—  begins to acquire self-understanding and self-identity which should
be accompanied by self-esteem. Activities which dewelop awareness of
self and others are.most appropriate ‘in ife total curriculum during
the firstthree or four years of schooi. Some self-awareness
actiyities need to be continued through grade twelve.

R

4

» Activities should include those which assist students in developing 3
positive attitudes toward sel¥ and others, towerds the world of work,
and in helping students become aware of likes, dislikes, and inter-
ests. These activities should help students become not only aware of
their abilities, but also their limitations and the constructive
. acceptance of their limita.:ons.

The Goal jg_Teéchinq Self Awareness ig_Se]fJﬁnderstanding. >

)

CAREER AWARENESS is being aware of tne wide varicty of available careers;
. that careers can be siudied %u clusters, familics, or individual
‘- careers; and that there are different life styles, rewards, and
working conditions associated with careers. I% also includes some
> knowledge of the education and training reauired; that there are
" different requirements for diftcrent careers. '

' " *

Before entering school an individial has a li:jited krowledge of
) careers. ,His range of interests is narrow end his attitudes toward
\ work are not fixed. Through carcer awareness acf?vities.simdents gain
\ an introduction to the psychological and monetary rewards’ of work,
. positive and negative aspects of certain jcbs, time requireents and
" life styles associated with certain occupations: Each student also
becomes aware that one's carcer is intricateiy tied to one's self and
public image. “ :
Thféugh career awareness activities in the school, students will be
assisted in understanding the breoad range of careers which are
available to them and the comrunity at large. Students will be aware
that specific education and training are vequired in certain careers,
and that one's social an? eccacmic envivonrent is largely determined «
by success in his chosen carqe;. ' ‘

Activities whieh dei%]op care2l® awareness are aporopriate in the ele-
mentary grades with the primary grades using the "Goods and Services”
- structure and the intermediate ¢rades uding the “"Career Clusters"
approach. Career awareness actiivities, using the cluster approeach,
are-also appropriate in jrades seven and 2ight &s students begin to

move into.the exploration phase 67 career ecucation: Ce
. . R . .
’ The Goal-in teaching Career Awareness is ud2standing of Careers and
» - "

the—-Word of Work. ’ '

CAREER EXPLORATION is orientation, investigatlioii, observation and/;énds-on
experiencing of gelected clusters or careers. Exploring a career
involves -selectinga cluster, family, or cvecivic career for in-depth
study. Activities for in-depth stidy wordd begin with orientation,

- 1pves§igating and, research, and end with chservatior and hands-on .

* experienges. - ’ '

. ' '
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Career Exploration activities should be provided during the seventh -
through the tenth grades with broad cluster exploration at the early
junior high and more specific single cluster or specific job explora-
" tion through hands-on experiences at the early high 'school level.
’ * " >
Exploration activities, orientation, investigation and research,
observation, and hands-on experience) should result in students’
understanding of not only particular job characteristics, but under-
standing of life styles, economic factors, psychological rewards, and
job satisfactjon as related to particular types of careers. In
addition the activities should provide a knowledge of needed Entry
Level skills and a knowledge of social skills regarded .as basic for

employment.

Career Exploration shodld build on the understanding one has of self
and include exploration of self in determining where one is in relation
to where one wants to be in a career. Career Exploration involves

some decision-making, in the selection of careers to explore and
‘carries on into determination of what onéd wants to be.

The Goal in Career Exploration is an In-Depth Un&erstandingHgf L
Self-Selected Careers. . '

. DECISION MAKING is applyingsinformation through the rational process to
make a choice or decision-making is a basic part of career*education
and closely related to career exploration. The student.should be
provided experience in decision-making, first on a tentative and .
flexible level at the junior high school, and later at the'high school, -
on a realistic and planning level where he comes to make realistic
decisions that become increasingly irreversible, of reversible only at
the expense of time, effort or money. . .

The planning level of decision-making would include realistic decisions
on a career area, and a plan for obtaining entry level skills, employa-
_bility skills, and work experience. This would include first, exploring

one's self in relation to where one is and where one wants to be, and
deciding on a plan for getting one's self from where he is to where he
wants to be. The plan would provide for obtiining necessary entry 3
level skills,.and social and, communjcation skills necessary for
employment. F

< 4. . . ) .
Realistic career decisions are based on self-understanding, career
kpowledgge and actual work experiences gained in exploring careers:

The‘Goal in Decisjon-making is selection of a Career and a plan for
achieving employment in that career. area. ‘

CAREER PREPARAfION is the obtaining and ?einforcing of proficiency in social, .
communicative, computational and specific job skills which are neces-
sary for entry into and success within a spaecific occugational area.

' % = 4
The Goal in Lareer Preparation ig_emg]qxabi]itx_fgjg_chosen career.

/» \,k’r
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*CAREER PLACEHENT AND FOLLOU-UP. Career p]acement is he1p1ng all exitin

étudents to find an intermediate goal ‘as a meaningful step toward'a
aréer. JIntermediate goals may include, a first job, vocational/

technical training, enrok@nen%,ih tollege, homemaking, or joining a

military service. \

4

* Follow-up is keeping records gf a]i‘exitjng students'énd{theiF post-\

hlgh schoo] career activities. f

The goal inzCareer Placement and Follow- -up 1s the exiting of a]]
students to the next appropriate-step in thefir Tives. and a “record
of what the steps were for all -students.

2

1
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BINGHAM COUNTY CAREER EDUCATION GOALS AND PROGR@M OUTCOME s

. , ) ‘ o ’ )
GOALS : . : \

1. To help students become aware of their persona1 in erest&v abilities
and attitudes, and to develop a positive feeling about ‘themsely

\ges °
2. Toohelp students become awafe of the various career opportupities
available to them, and-to develop meaningful, positive attitudes. toward
work.,

3. To have students make rational career dee*ions'based on under-
standing of self and knowledge of occupations and life styles.

4. To help students develop a career plan and to help them carry out

that phgn by providing appropr1ate career educational and preparat1onah
opportunities. . .

5. To assure that every student, at the time of exiting school, will:

» receive assistance in being placed according to his/her career. p]an
in .a job, ‘vocational training program, ba¢ca1aureate program or other.
v1ab]e a]ternat1ves

PROGRA!*" JURCOMES

f
)

1. Elementary students will participate in. at least 3 self- -awareness .
activities in the classroom during the school year.

-

2. Elementary students will participate in at ]east 6 career

s - awareness activities planned and conducted by the teacher in the
classroom during the school year.

3. Elementary students will participate in at least 3 classroom

© career awareness activities during the year where persons from the
homé or community (business, industry, 1abor, government etc.) have -
presented career. 1nformat1on : ; . .
4, Elementary students will part1c1pate in at least 2 field trips
during the year to bobserve workers in their careers :
5. E]ementary students will be 1nvplved with their parents in the
home in some type of career awareness activity during the year.

. 6. Jdunior high students will part1¢1pate in at least 3 se]f—awareness
~ act1v1t1es in the classroom during Jﬁe school year.

. 7. Jdunior high students will part1c1pate in at 1east 2 hands-on ’
. career exploration experiences during the school year.
8. Junior high students will part1c1pate in at least 4 career * .

exploration activities planned and conducted by the teacher in the
classroom during the school year.

«
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? 3. Junior High students will exploré at least 1 career during the
el . . . . T R .
‘year through individual or personal discussion with a person in that: -
.career or career cluster. . .

JQO. Junigr high students will participate in at least 1 field trip
fduring yhe year ip™Wwhich they observed workers and talked ta workers
; 4 éz :

eir careers. - . :

v

°*
&

31. Junior high students will participate in at least 2 classroom | 7
carder exploration activities during-the year where persons from .
th€ home or community {business, industry, labor, government, etc.)

ve discussed their careers. . ) \ s

°
-

’

12+ .Grade nine students will make a tentative career choice and
‘explore that career as indicateg.in #9 above. <

]

-

. 13. Grade ten students’will partiCipdfé'iﬁ completing and ana]yzing' .
an interest inventory (Kuder Form I or similar instrument),\qompleted'f
three hours of career exploration activities, made~a tentative or
realistic career decision, and started a gareer plan. L
| 14, Parents of grade ten students will assi$t their children in

career decisions and career planning. ‘

. - . o
15. Grade eleven students wi{l write a plan for achieving his/her
career goal. . ¢ - . .
. > 9 7 .

16. @rade twelve students will prepare a personal resume.

/

[

@

17, At least 2 spedial career education qctfvit?es will be provided, -,
. » for all o6f-the physically and mentally handicapped students enrolled
o «in the senfor high_school. . ' . L

18. High school students ij participat&in at least. 3 of the /

following &ypes of:-career exploration activities or career prepdration /
activities during.the year: = A /}7

‘ " TYPES OF CAREER ACTIVITIES 3 - -/

. . (The student may do“the same type of activity more than once as /
© long as content is different.) .

*

-’

- * Qo M - \ N
a. Classroom career exploration activities provided by-the teacher.

b. .Hands-on career exploration activity.’

. &. Resource person from the community (business, industry, labor,
. %fig(?grnment, etc.) talking to students in the classroom.
’ é " > . - \ 7 ¢
d. ggyeer planning with the counselor. - ]
& ' g -

- e, Career exploration in PACE Center,
M ~ . N , N R ,
. ~ -~ Z T
\‘l/( oo f u} .

. - g S
o
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\ f. Enrollment in a career or-pre-vocational mini coorse. o

{

9. Enro]]ment in a vocational course,- ° ) %

-

h.: Field trip to observe qnd talk to workers about thelr careers.
i. York 9&per1ence, work release or cooperat1ve work progrmn

%
3. Meet with post-secondary, college or apprent1ce personne] to
) ga1n information for career planning or rep]ann1ng

A

SN SN

k. ’Apt1tude testing.

. '

19. The school system will prov1de at least 6 different
vocational education programs.for high school students.
¢
20. A1l exiting students w111 be assisted in obtaining plecement in
.one. of the following: - . .
a. Employment, 1nc1ud1ng

S
s /

kinds of

’

e

(1) Military service ‘ FE
(2) Homemaking L al
(3) Velunteer services or mission D

b." Post-secondary 0ccupat1ona1 Tra1n1ng Program . eé
’\‘

& l

c. Degree -seeking Program

21. Follow-up data is av§11qb1e on 95% of the previous yﬁar s exiting
students, and at least 75% of those exiting five- years pre jously.

' -22. Job oriented and vocat1on511y oriented students in grade twelve
have met at least three times during the year with guidance }\\\\\\\\\

, personnel. - . - xRy
' R . . ;s ) . R L
< o )
- -h*:“?[k ®
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RESPONSIBILITY FOR IMPLEENTATION

SUPERINTENDENT - shall be responsible for .the total 1mp1ementat1on of the
Career Education program of the District and provide active encourage-,
ment and support of the program. The fo]]OW1ng shou]d be prov1ded
by the Super1ntendent

1. Allow sufY1c1ent time- for 1nserv1ce tra1n1ng of all staff.
2. Provide 'pe sonne1, ‘space, fac111t1es, and rhaterials necessary
for progra delivery.

3. Make provision for constant eva]uat1on and 1mprovement of the ‘”

program.
4. idake prov1s1on for release time for f1e1d tr1ps and hands 9n
exper1ences .

PRINCIPAL - shall be respons1b}e for the implementation of the Career
Edication program in-his building and provide the following:
1. .Encouragement and support of Career Educat1on
2. Buildingstoordinators.
3. Program‘for inservice training.
4. Constant evaluation and 1mprovement of the program
COUNSELOR‘— shall support and encourage adm1n1strators, faculty, staff
and students in meeting the ob3ect1ves of Career Education. -

The Counselor should work closely with the Bu11d1ng Coordinator in
implementing Carcer Education and working as a consultant and fac111-~
tator to staff, students .and’ adm1n1strators CN

BUILDING COORDINATOR - the coordinator's ro]e is: ¥
1. To coordinate the career instructional program in the school(s).
2. To meet dur1ng the school year with staff and prwnc1pals
3. To organize and conduct ‘inservice workshops in the schools dur1ng
the school year. - *
4. Complete and mail a month]y activity report to progect off1ce

Coordinating_the career pro@ram 1n the school will cons1st of ¢

1. Ass1st1ng the principa] and teachers in p]ann1ng for 1ntegrat1ng
career units w1th’curr1cu]um
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2. Assist teachers in 1ntegrat1ng career act1v1t1es,1nto the1r on-

going curr1cu1uhu .

3. Coordinate career @ud1o/V1sua1 and other careen mater1als to
provide max1mum1usage with minimum conflict..

4, Serve as a fac141tatpr and motivator for increasing. career

.+ * education in thé. school . =

-

/ L

The career coord1nator, preferab]y, should be a teacher, but in some I3
schools the person may pe the pr1nc1pa1, or the counselor ,

<+

~ In schools having a oounselor(s), (and the counse]or is not the coord1;‘

nater) the career coor&whator will seek and use thé services of the
counselor(s) in organizing, and: implementing the career 1nserv1ce4 ,
workshops. The cdreer cbord1nator should seek a]l ava11ab1efresources w;
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o’ in prov1d1ng a st1mu1atrng and valuab]p 1nserV1ce prodram for élassrodm
el .. teachers. They should wprk clos@ly with .ayd uhder the dgreetfon of . A
% tﬁe Prvhc1DaQ~3nlf1ll1ng the- coordwnator role Sl ":;;ifﬁf('
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B .‘TE GHERS orwst reahze‘ that their, respons“tbihty lies m.zfnakmg ‘each chﬂdj
M aware‘of the wor]d of work, that work‘xﬁ honorab]e and &eszrab1e, ‘\;,ﬁg'
s ‘fﬁgchers should 1ntegrate to the fullest extent poss1b1e, the career
'r'x-veoncepts intd their instructional. act1v1t§es, fiot teach1ng different”
. things. but teaohing differently sé as. to 1neor§orate Career EdUeat1on~__
> -as an “integral part of the curriculum. Teachers should show -studenté~ .~ -
-~ ‘the relatjonship between school’ CUrrvculum‘and the world of work. In 7~
:i=;4aad1t10n;to the above, ‘some teachers will ‘be charged W1th el
" /- "\" / 4
D L T Bnovrdlng stéﬁ@n ts with specific vocatlonaT competencves at a
) <5 L evel that. Wil éﬁable students to gain entry into the
- .- occupat1qnal society:
. 2. Helping students acquire JOb seeking and job-getting skrlls
3. - Participating iw the Jjob- p]acement process. ;
. 4, He1p1ng students acqu1re dec1s1on-mak1ng sk111s
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: . GENERAL ORIENTATION—TO CAREER EDUCATION Since career education is new to
. many staff members it is necessary to hold an orientation program R
. ‘This program should include the fo]low1ng goals: _ ‘ I

Deve1op pos1t1ve att1tudes toward Career Educat1on -
Define e]ements of Career Education and idéntify the outcomes
sought.
Review program development procedures..
Reyiew procedures used for infusing Career Educat1on goals
into existing school programs . ¢ .
. - Clarify roles for staff.members. ) '

Clarify pwed¥am installation procedures. ) ‘
’Rev1ew prog¥dm suppott systems. ‘ - T
] Familiarizeé, staff with program evaluat1on )
: Téam111arﬂze staff w1th ava;lab]e mater1a1s and programs

"'co‘\lmm, HW N —

/// reviously ‘developed.’
is recommepded that all staff members be involved 1nc1ud1ng i
e St ) P
11 Administrators ““(Central offrce and building level.}” e
2. ClasSrgom teachers Y : ‘ e
3. Counseloys T ' ; S
4. Support staff (Librarians, subaect-matter consultants, varwous rio
M- specialists who assist the profess1ona1 staff.) . - Y
N X SR . .
The followlpg workshop procedures cou1d be used: . Y O
B R Someehe»shouldwbe appo1nted for the plann1ng, organiz1ng,and::: 7 o
. oL - administering of, the workshop. e
. 2. Competent outsxde mot1vat1onal leaders should befséientEU»--‘i~ L L
~ . vl' ;7: :'. . : \% /’
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e 'v'3i . Activities should be planned that involve'partiCﬁbants in the
B k" /- same kinds of experiences they will provide students in
T o “career education.
PR -4, The kshop should also provide 1nstruct1on on med1a, ‘resource
o T hdga erial, and how to cobrdinate these mater1als in+the prov1d1ng/ .
’ 2 ’ '; , f career education to the students Tl DR ; g
. ' INSERVICE PROGRAM - F0110w1ng the general program or1eatat10n ‘a staff A
. R ~development program should. be initiated to prepare each staF? member" a0

.« for'his specific role( ) 1n Career Educat1on CoT . ) -
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R ;. The inservice program. is essent1a1 during the first year or 'two of '
st ' 1mp1ement1ng a career educ§t1on program in a sehool and should cont1nue*, iy
AL "until careev éducation has .become a part of every teacher's curriculum:

- 1t may be necessary ‘to g1ve.teachers released time to attend inservice,,
or inservice 1nstructvon>may befield during regularly scheduled ' 3
inservice--sessions: Durlng -the first year or two of a career education
program, sufficient jnservice -sessions ought td be provided to ensure
_its melementat1on (at least seven A5-minute ses$ions during the first

. year) with the building.coordinator and adm1n1stratbr Jo1ntly planning
<, : - and organ1z1ng,the,sess1ons, .Where a. counselor is in the building, this
: ' person could also. assist. -They “should ook’ for resouree people from the

«xcommun1ty, professmns,-busmessl Wndustry,.and ‘education to participate

in the 1nsefv1ce sessaons. The main goa]s of 1nserv1ce should be

- n{{ « " -

ez T

) f / - f.; Motivate schoo] personnel to be more.actJve-tn career education.
" ’ { . <+ 2.7 Promote better community relations. it.’- -~ s

X777 . 3. Provide ideas, methods and activities for curr1cu1um L

- . ) @; To develop mater1als for 1nstruct1ona1 use.~_, i
' . Ty s . AT N
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///»3 COMMUNITY INVOLVEUENT - Members of the eommun1ty shou]d serve as adV1sory 3
resources for career planning. They should also bé called upon to come
to classrooms” and participate in career awareness,and. ‘exploration
activities. The commun1ty should also be 1nvolved 1n~prov1d1ng career

. observation experiences, hands-on experiences, ard oabthe-job work - ,'f‘f

-

< experiences either through cooperative programs or release-time programs.‘f

Industriat and business representatives.as well as other community -
_resource persons provide an excellent opportunity for achieving support
~ for schools and education, as well as providing invaluable information
and resources to students rega£¢1ng 5ob_ information and - eventua] -
emp]oyment LT e 7 . ;

¥ - n‘.

S~ The schgol has the respons ibility for initiating and coorditiating the

R relationships described -above. An individial, perhaps the counselor
Iy or bu11d1ng coordinatory could be appointed as school- communwty liason

., ’ . person.- : . _ ..
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. ; Americanieducation cannot be said to have responded to the demands for®
. ﬁ‘ educat1ona1 reform by s1mp1y endors1ng the career education concept. Only
,when action programs have beén initiated has a response been made. Career
) Education activities are designed for 1ntegrat1ng career education into the.
- regular onfggjng'curr1cU1a‘q The motto 15 Not Teach1nq D1fferent Things,
But Tedching D1fferently L R o

,:_~ ‘ s
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HOW TO ‘PROVIDE SELF AWARENESS JEREECR

Inc]uded in the se]f awareness “phase of career educat1on is the building
_of self-csteem in eaeh student and q#teem for others.

Self awareness can be prov1ded\students by:

1. The teacher being aware of each 3tudérit in his/her room as an

< individual, and by deve]op1ng a positive attitude toward each
student.

2. The teacher helping students to be aware of their personal interests,
abilities and attitudes, and to develop a pos1t1ve feeling about
themselves.

3. The teacher helping the student deve]op tolerance for self.and

“others.

4. The teacher prov1d1ng activities that will help students develop,

: clarify and assimilate personally mean1ngfu1 sets of work va]ues,
and acquire and utilize good wofrk habits.:-

(Numbegs 2, 3, and 4 above can partially be achieved through the - |
use of DUSO Kits.) )

5. The teacher devising activities, or using activities already
developed by others, to involve parents and familite in helping
the student build esteem and being aware of self.

" 6. The teacher devising act1v1t1es, or us1ng act1v1t1es developed by -
others, to involve students in experiences that will increase
self-awareness (i.e. some activities already developed are:

"Me," "Me, Myself and I," and "I'm Glad that I Am Me." These '
are activities developed by Bingham County elementary teachers.z

HOW TO PROVIDE CAREER AWARENESS ’ - ;;/
Included in the career awareness phase of career educat1on is aéoua1n-

ting of students w1th the wide var1ety of occupat1ons ava11ab1e 1n the
world of work.

+

o e . ’./:‘ :
Career Awareness can be provided by:- . ey $,f
. . ;/ g . - ':, ; ’/' .
[ 1. Teachers arrang1ng for resource persons from the h mé or’ bus1ne§s-
e Tabor-industry-government community to visit the d
. presant information. These péople should put thé éMphaSﬂS on {he .
o & Y, A
& . / , / / "/ {.‘ I4
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12 ' : ."/ /e R
/ " ¢ i s "*‘L)'_‘ ," ‘
) .




workers and.their responsibilities, not on the product produced.
(See Appendix for "Information on using resource .people in the
classroom.") ) : - .
Teachers arranging field trips to observe workers on the job.
(See Appendix for. information on planning, conducting and following-
up on career orientdd field trips.) ) s Lo
Teachers utilizing career activities and career oriented methods, ‘'
and materials in the instructional program, where appropriate; as -
one means of educational motivation. (Use activities written by,
Bingham County teachers.)

Teachers involving.parents and family members in activities which

* acquaint’ the students with occupations.

.
4 < 2 -

14

WDy T0 PROVIDE CARGER EXPLORATION

{
1.

2.

10.,

Career Exp]oratiop can be provided students by:

Teachers involving students in self-awareness activities that
develop-self-understanding. of interests, abilities and work values.
Teachers providing-career information, activities, and experiences
in classroom that are exploratory in nature. This cguld include
information of career clysters, job requirement information, *
indiyidual research on certain self-selected careers, teaching
exploratory units and activities (see Bingham County ynits and
activities), role playiag student-worker career exploration
interviews.) '

" Students enrcolling in hands-on career exploratioﬁ courses. These

include industrial arts courses, pre-vocational courses and career

“mini-courses.,

Bringing community resource persons from home, business, labor,
government and industry, into the classroom to talk to stud®nts
about their- career and work. - {See Appendix A, "Using
Community Resource People.") - . ‘

Taking students-on classroom field trips to observe workersin
their work setting and talk to workers. (See: Appendix A, "Using
Community Resaurce Peopléi™)L >
Individual or smali.group career-exploration field trips for
observation and discussion.. This is similar to a classroom career
field trip except.the teachér does not go with the students. Also,
the student may do most of the leg-work in setting up: the trip.
The teacher should insure that there is proper planning, observation, -
and follow-up as described in the Appendix.
The counselor meeting with students having similar career interests
in small-group career guidance sessions,
Students meeting with post-secbndary, college, or apprentice personnel
to gain information. '
One-to-one student-workér interview on the worker's training, job
responsibility, feelings toward his/her career.
Student enrolling in a career education mini course designed for
self-understanding, career exploration, and decision making.

> .
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HOW TO PROVIDE CAREER DECISION MAKING AND PLANNING

Career dbc1s1on -making and planning activities can be prOV1ded to
students by:

1. Having.students gather information about various occupations
of interest.

2. Providing opportunities and activities in which students can
clarify and identify peisonal walues and goals.
Teaching the skills required for adecision-making.
Having®students complete and analyze an interest inventory
(Kuder £, GIS or similar instrument).
Having student select one or two career clusters for career
research and career exploration.
Having students identify an occupat1ona1 aréa in a cluster for
further career exploration. .
Having students make a tentdtive career déc1s10n and initiate a
career plan.
Parents, guidance person, and student meeting together in a
career decision-making and planning session. This should be
set up and conducted by the school guidance person.
Having students select career goals and developing a written
plan for attaining the goal.

HOW TO PROVIDE CAREER PREPARATION .

The, Career Preparation phase brings into focus the awareness, ex-
ploration, decision-making and planning activities in which students have
participated. C€areer Preparation includes providing students:

1. Simulated work experiences to increase the likelihood of a
. successful transition to the world of work. Simulated work .

experience may be provided in the school by having students work
with the actual equipment materials and processes for a business
or industry in a classrogm.
Social competencies necessary for employment, continuation on
the job, and advancement. These include: (1) the abi]ity to work
harmoniously with others and relate positively to thase in
authority, (2) attitudes that allow for f]exab111ty and change and
(3) willingness to follow directions. “
Basic skills necded in every job such as the ability to (1) commu-
nicate effect1ve1y in speaking and wrTting, (b) solve problems,
(c) manage>money and (d) perform basic math computations.
Job-gettjng skills 1nc1ud1ng application and interviewing
techn1que§§
Skill tragning through vocational education courses.
Real work‘exper1ence This gives students -opportunities to
participate in work release or cooperative work program. (Work-
release programs allow students to work part-days and go to schoc!
‘part-time usually during the.junior or senior year.) Students may
‘or may not be given credit for work felease programs. Cooperative
work programs usually, but not always, involve work experience under

, . ] o0




the supervision of an instructor as part of a skills-training /
course. Credit js given students thus employed. Students may be
paid or not paid for cooperative work experience.

>

HOW TO PROVIDE CAREER PLACEMENT

Schools will provide help in placement for all exiting students in a
paid occupation, in: further cducation, or in a vocation that is consistent
with their current career goals. . S '

Suggested activities for caretr placement:

Work with Employment Agency. :
Organize Exiting Committee to implement placement of students.
Work with Vocational Advisory Boards. '
Provide time and facilities for recruiting of students im job,
education and mYlitary opportunities. '

5. Provide services of placement through the counselors and othér
school ‘personnel, by the use of names, addresses and phone
numbers of prospective employers or training programs.

£ W —

b

Advertise jobs and opportunities for training and education -
rthroaghothe use of:

a. Bulletin boards -~
b. School bulletins -
c. 'Yord of mouth

~ <

Suggested activities for career fo]]ow-up{ Previous year data will
be gathered by the following methods: . )

1. Parent contact . s . A
%a Student contact . : . i 1y
3. Contacting friends
4. Previous employer contact '
Contacts will be made by any practical means. ‘
: 4
: Vg
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\ " Using Community Resource People L
Community reSource'ﬁEop1e are a valuable tool in career awareness and

career exploration programs. They can serve in three ways: - (1) as. speakers’ - :
in the classroom, (2) as information sources and guides for field trips to

" places of business and industry, (3) as resource persons in a group career

conference, and (4) in a one-to-one student-werker tnterview. ..

. Once the'teacher or counsglor has determined the personithey want to
use. as a resodrce person for classroom speaker, field trip, one- -to-one
interview, or group conference, the teacher shou]d contact that person -
personally requesting assistance in.the area desired.. The teacher should’
clearly explain thdt the focus of the information provided to students .
should be about the careers - the jobs --the workers - the peop]e, rather
than the products of the business or industry. This conversatien should . -
be followed by a, 1etter conta1n1ng the following: s .

- ‘thanks for the1r willingness to help 1nform students ‘about” the .

world of work - Lo - 3
- the' time and place. of their appo1ntment -7 ‘. o
- sample questions (optional) // ‘ Vs

- primary*focus of subject.should be the careers - workers - jobs
rather than product. "Wé&'re interested in the peopTe." e,
- any other 'particulars, that are 1mportant . ] o

« This letter should arrive about 3 to.5 days before thg appo1ntm§ht
and serve as a reminder of things discussed during the 1n1t1a1 contact

Teachers, counselors, and administrators are urged ‘to become
acquainted with the Bingham County Job Guide and Community Resources. for .’
Career Education as many valuable resource people are vdent1f1ed in this
volume. . ) . ¢ s

ORGANIZING FQB USING COMMUNITY RESOURCE PEOPLE - - "

Y
. To prevent over-use of some commun1ty resource people and non-use of
others who are wanting to.assist in career education, a system n eds to be
edtablished. 1In large schools or districts, it may consist of. a central
o fice that arranges for all community.people; and in small districts a !
simple record of people used may suffice. - - .

o B
, @

PREPARING STUDENTS . .

L

Through the use of community resource people the students have the
opportunity to interact directly with persons in various occupations. In e
order to facilitate the best use of resource people, students need to have :
skills in ask1ng appropriate questions. ‘ . . ®
The fol]ow1ng lists of questions may help you your resource people
and your c1ass get started with this important tool of communication. ’

A
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‘ One set of questions is des1gned for students who are 1earn1ng to .
“interview. It can also be presentéd %o the, resource person prior to the
visit. < ‘ : '
I N o . .
a The second group of questions is designed for conducting a group or |
class conference w1th a-resource person in the school or at the resource

\\S1te N .

, The depth and quality of interview wil$® depend, .of course, upon the (‘\ ‘
preparation each ihterviewer has in the area the. talent represents. -~
otivation to find eut will be an 1mportant factor. Those who are avidly

.2 " curious will push the process of 1nqu1ry to its appropr1ate 11nuts.

¥

fu

Certa1n quest1ons will be appropr1ate to some resource people and
not to others. -However, there is a commonality to the process of
interviewing and a“teacher can-guide students to learn many of the general
communication skills necessary for effective interviewing.

L
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QUESTIONS FOR COMMUNITY RE§OURCE PEOPLE™ ‘

- » o

The following quest1ons might be uSed,by students in interviewing .

8 community resource people in the c]assfoom f§eld trip, one-to-one
PN interviews, and group conférencing. !
. - 4N
. ‘-‘7 . 1. What do you do on the job? " (Sfudents are interested in how
. ¢ schoo]-taught skills fit in with real work, ) )

2. What kind of th1nk1ng prompted you to take ;h1s Job’ Did others
) : <~ agree with your thinking? - '
§ ' . ' ¢ s ey
i 3. What tools do’you use? Is there a special way of talking about
- s your work? S C, .
4. Uas this your f1rst job cho1ce7 How- many times did ybu change
your mind ab0ut what—yOu wantea to be before you went to work?
Mhy? , .
Coyr 5. What part of your ;pb do you like best? wh9° What part of it
. do you wish you d1dn t have to do? UWhy? .

<

Who depends upoﬁ your work? Upon-whom do fth depend for your work?

What eﬁper1ences and training on this jop might prepare you fQ9=
some other. k1nds of  jobs should you ever want-to change?
“ %5 .

gow does ydur job affect your personal 14?57 Do you,have to work

ights? Are you tired when you-get home? Do you have noise
during the ‘day so that you rieed gu1et at home at night? Do you
have a Job'where you have to be nige to people a11 day--even
people who ‘are “crabby and 111-mandered7

“.97 )

whatfenventaonﬁ cou]d put you out of,work’

A

;.’Are~men w1th your k1nd f skills usua]]y needed.-‘even'when .

_business may be bad? 45 your work at all seasonal? Where could
“ you work.in this occupation? Isiyour work limited' to
- ~ geographical areas? é?

-

A N -
11. What kind "educa“tior)’.is netessary for this king of work?
-Apprenticeship? Trade¥school? +College? Advanced degrees? Is
there any.perschal quality for ; this job that is really more
1mportant than d1plom§§0 . 5 . (

\\Q ’ J2. About how much money can a mar earn in this k1nd ofiwork?” (Under
$5,000, $5,000 to $10,000, over. $10,000 - an est1ma;e so that
the ch11dren can get an 1dea ) Is there a chance of getting a
Tot-of money all at once? It 1s usually improper to, aak a person
hdw much money he/she makes. =
\f
13. Uhen does your boss comp11ment you? (or when do yol compliment
your emp]oyees’) Vhen are people fired?

Y
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" QUESTIONS FOR GROUP CONFERENCES

0.

- 5T QW'=hd Ao T

-

What, schools did you attend?

ihat is your present job?

How did you get it? .

How long have you worked, there?

What time did you go to work this" morn1ng?

Yhat was the fjrst thing you did? )

How Tong did it take? . ’

that did°you do next? .

(Follow through the entire day.)

Did you do anything yesterday. that was different from what
you did today? Does this happen often?

lhat else do you do on your job?

Of all these various duties, which ones take most of your time?

~s

Yhat changes have taken place recently? 06 you foresee any in
the near future’
- -
Yhat things do you like most about y0ur job? Least? Are there
any -hazards?

. Whgtyis the usual starting salary in job like yours?

What qualifications‘do you need to get the job?

Age? Sex? Height? Weight? Other?
Marital status? Tools? License? Aptitudes?
Unions?, Dtscrim1nat1on? Veterans? Capital?

Preparation? Minimum? Desirable? Time? ' Cost? Content?
Approved schools? Preferred subjects?

Supply and, demand for workers?.“0ut1ook for the future?
Advancement? . N
Hours? ‘Regular? 0vert1me7 Evening? H011day7 Steady or
sepsopal? .

'

Is there anyth1ng we should have asked? What would you Tike to
ask us?
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GROUP CONFERENCING HITH COMAUNTTY RESdUiE%S PEOPLE

When a resource person is going to share 1nfo§%gf1on with a group of -
stddents in a conference setting, it m1ght be he]pful_to send the '
_person a list_of the questions the class is considerihg. Your note can

* explain that the purpose of the meeting is:to get some information about
an occupation from someone actively ingolved in that occupation.

. & Familiarize your students with the 1ist "Questions for Group

. Conferences.” Ask the students to mark those they would like to ask.

Questions shou]d be asked with the undérstanding that the resource

person does not have to answer. The resource person should be.informed,

in the presence: of»the students, "If we ask any questions that you prefer.

not, to answer, just smile and say 'next gquestion, please:'"

‘ Eaok interview will be a new opportunity for .ideas to develop. Your °

" analysis of the growing threads of the discussion and your firm, but

. subtle leadership toward target gbals will move 1rre1evant talk towards
fruitfu] discourse. . s,

Be alert to step in and help facilitate communication if you see -
e1ther the students or the resource person is not understanding what
the other has said. Feel free to ask questjons of your own to c]ar1fy
answers whenever it 1s desirable to da so. C

,; f—

" If you explain’ the reasons behind stldent's questiens, resource
¥rsons and students will sketch more appropriate pictures in thetr mind's
eye.} As you relate their brief idéas into areas of class concern, shy
speakers (or students)tand the academic activities of your ctassroom will
be pulled together.™ The teacher hassto be thée bridge.

Naturally, overmanagement of -social amenities can produce puppet
performances' and turn talent sour. Teachers, interested in effective as *
well as cognitive behavior, will enhance 1nstruct1on through their
managerial artistry. Vidgor and sparkle is almost assured as the style
of the teacher and thg talent of the community are stirred 1nto/9}5nned
activities. i\

> )
/ Young children can move curiosity into ingdiry, inquiry into the "
academic domain, and the academic performance 4nto healthy character
and career development. The bridge to becoming has tq be built upon,
with and for people. "4 '”

!




CEVALUATING INTERVIEWING SKILLS . -7 \
+
How do you know when students have 1eanhed to intervig?
tell they are making progress touard that accomplishment?

How can you

.

« 4
.Local conditions shape standards D1fferent cr1ter1é have. to be .
app11ed depend1ng upon individual expectations so your v1ew of children'
performance will determine an asscssment of their progress..and achievement.
To help you focus upon visible ev1dence, the fol]ow1ng questions are
A offered: \ .
' - t .. . :
1. Can the student roleplay the interviewing process?
a. Does the ™interviewer" question with a;:purpose?
b. Does the "interviewer" follow a strategy7 K
c. Does the "interviewer" show appreeiation for the fee]1ngs

of the person being interviewed? e
.
3

2. What products show that the student is "interviewing"?
a. How are the interviewed person's thdughts recorded?
b. How is the interview reported to others?

!

3. Can the student exp1a1n interviewing skills 4n writirg?
a. , Are the steps in interviewing set out in an orderly mahner?
b. Can the student judge his own talents against what has been
set out for the class? - 2
4. Does the student use interviewing skills in voluntary situations?
a. Are ordinary encounters turned into Iearn1ng situations?
b.. Does the student seek 1nterv1ew1ngvs1tuat1ons7

5. Does the Student read / 1nterv1ews" 1ﬁﬂnewspapers and magazines or
watch "interviews" on te]ev1s1on7 ;
.- .v"a. Does he volunteer information about med1a presentations that
highlight interviews?
, b.-Does he share what he has expeﬂﬁenced (seen,'read or heard)
] w1th others? . \\ ' c

6., Does the fnterv1ewed person send feedback to the teacher and/or
class?’ 4 g
a.- Are expressions directed to the content of the interview?
« . . . the studies of the class? » “
b~ Are expressions directed to the interviewing process? '

-y
\d

J. Does the student express a hope to work in an obcqpation which
requires interviewing skilTs? (Sales? Receptionist? Teaching?)

~
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BUILDING INTERVIEWING- SKILLS TH#QQGH ROLEPLAYING

Interviewing situations within the secure-learning atmosphere of
your classroom is a safe, sure-fire way to get started. Students will
be more free to explore if You approve their growing pains and sufferings
in a "petri dish" wherein no harmful consequences may befall them.
Whereas outside resources may be threatening to the development of *
tender thoughts and feelings, your warm support of the student as a
learner will help the light to shine. Then, from trust and self-
confidence, appropriate forms of behavior will develop.

{ . .
_Roleplaying is not only a process by which to leari the skills of
interviewing; it is also.protection for the -learner (and the teacher)
so that learning procedures may be started away from the foreboding
consequences of direct encounters. -

Thus, the darkness of our classrooms might first be penetrated by
“artificial" 1ight - roleplaying. UWhen interviewing skills have been
sufficiently shaped by this careful nurturing process, gmergent >
behavicre can be brought into the “real" world for trial. Prestressed:- -
performance skills can be laced into the varied activities of the-school
year. If this is done on a regular basis, the teacher need not fear
that the children's efforts witl dissipate or dissemble when tested by
adult characters in real settings. / . = N '

Tapes of students intérviewing each other are easy to make and.
allow for healthy criticism of learning performance. Dittoed sheets of
questions with spaces for responses also offer tangible supports.
"Friendly" school personnel can be used for practice. * ’ '

A teacher can build a platform of appropriate materials for one
class» then use it many times with the same group or use it to
introduce n®s.concepts to.otner groups. Also, prepared}ﬂtapes (of
actual interviewing) are available from the Project Office. , At this
point, however, it might be better to develop your own materials with :
students in your classroom.

.

i
)
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WHAT 1 LEARNED FROM THE DISCUSSION . oo
WITH A PERSON IN THE WORLD OF WORK : : "
" Name of Student Date '
1. Name of person
< 2. Career area he/she works in xS ’
3. Uhat special tra1n1n§'1s requ1red to ho]d th1s Job7‘ SR o '“~li
- - - &. -
-_4&. Yherevdid the person get his/her training?
— J@
! = ~
5. What does the person like about their job?
‘ $
6. What things-does the person dislike about their job? h
7: hat interesting things‘aid you learn about this oceupation or careér
area? '
4 .L i
8. Do you still have questions that were not answered during this’ d1scuss1on?
" If so, what are they? D :
* . A
o S
v ' [ * § :’ A " !
‘ : ';/"
) ) P . T an .
. A
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‘' USING FIELDTRIPS TO PROMOTE CAREER AMARENESS AND EXPLORATION .. <"

To be worth the time you spend, a field trip must meet a spec#f1c need ’
of the group. It can stimulate an activity, help in the search for more in-
format1on or pull together diverse activities of a class into a unlfy1ng whcle

Field trips can help your grﬁup

1. Add to and clarify information by seeing and feeling things yau
read and talk about e
< " o

Learn to interview workers and observe how people work together.

See how adults carry out their responsibilities.

PR

Corre]ate~sk111s and other curricular areas with exper1ence\1n
meaningful situations. )

+. Give children an opportun1ty to work together outsideé the clas
~room, to meet friends in a different atmosphere, to practice
sk111s in human relations in real settings.

Through\f1e]d trip experiences the student will: ;/

gbserve the occupational diversity within the industry or
bxsfness visited. .

obsérve and be able to idéntify jobs relating to people or
th1ngs w1th1n the world of work.

. observe and>be.able to identify the health, safety, and
IVJ;K-groomﬂng'stz’Hards required by a variety of occupations.

d, observe the dignity of work w1th1n a var1ety of occupat1ona1
énﬂ economic roles. -

Te WHAT KI! !DS\OF Flﬁx’f) TRIPS -BEST-SUIT YOUR~NEEDS?

A field %nlgth}\be

AN ‘
1. Within t e‘sché&{\1tee]? to get acqualnted with the personnel and

jobs they dq‘\ " .

In the schoo] nejq\\Brhood‘to sharpen observation of gke student's
immediate env1n\pment adE\;:jghborhood workers.

To another schoo1 to exchande experiences or to orient a group to

another school s1tuqt1on &
C
OQutside of the 1m@ed$ate school”’ ighborhood to .«explore the world

“of. work
\ '{‘_ : \}

ratyon on their owqft1me - ~This may be the nd of suggestion which leads
students and the1r am111asgto explore'new ardgs of interest related to the
working world. "A new 1nterest may develop 1nto\e new topic of study for

the class.
. 12
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LY
HOW DO YOU USE YOUR EXPERIENCE WHEM YOU REXﬁRN TO THE CLASSROOM?

The learning opportunities opened to the group as a result of a
field trip are limited only by the group's capacity to Tearn, the sensitivity
of the teacher, and the time available. The teacher and the group shoutd
evaluate the trip to:

1. See if questions were answered.
2. Decide if the plans they made were satisfactory.
3. Mote progress of class thinking and discuss Eﬁergy to be applied

to further work.

The group will probably want to do some of the following in order to
build effective learning experiences: o
Gather more informaticn to answer new questions that arose as a °
result of the new experience.

1.

review some of the materials used and search for new materials.
look up articles on careers or industries in books at school,
at home, and at the public library.

a.
b.

Use the experience to correlate the classroom activities with
various curriculum areas -- to make learning visible.

a. write thank you letters, letters for additional information,'
stories, poems, reports, booklets.

b. organize reports for the ctass, for other groups in the
school, for parents. Y
- ¢. create songs and dramatic pYays.
‘ d. make charts, diagrams, murals, dioramas, materials for the

opaque projector, illustrations for booklets.

Most of all, the teacher will want to make Use of the students’
- increased interests. The quality of living in the classrodm cmn be
) improved if enthusiasm for life-centered activities is real.

1t
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APPENDIX C

i

kiriting Activ.ties for Career Educqtiog

rollcwing arz two format variations for activities. The first is 2
mor2 sophisticated model, containingbehavioral objectives. The second
exampie is generally a one-nage, simple format consisting of brief informa-
tion for ‘conducting cne career activity. Following these two examples are
some ideas and statements for developing career activities.

. EXAMPLE I

HAME GF UNIT °

GRACZ PHASE

PURFOSE

BEHAYIOR 0BJECTIVZ(S)

HETHOD3, PRGCzDURTS AND ACTIVITIES

REZSQURCES (BUCX, PECPLE, FILNS, STRIPS AND MISCELLANEOUS)

’

ROTE: Tads c-mile weit nas ben condensed somewhat from the original.




VERBAL COMMUNICATION

GRADE 11-12 PHASE: Preparation
PURPOSE S

To help students realize that spoken communication is vital to acquire
and hold a position in the world of work, and to learn to communicate more
effectively. .

. BEHAVIOR OBJ)CTIVES

.

1. Each student, grade 11 or 12, will tell the class about his or her
career choice using,tools or materials, if applicable.” Each
presentation will be evaluated by the other class members as to
interest, preparation, and clarity.

METHODS , PROCEDURES, AND ACTIVITIES o -

$ ™

|
|
In the speech class students will prepare and give an informal speech : ‘
on the career of his choice, witn each listener evaluating the speech
us1ng the standard evaluation form. The teacher will assist students
in the preparation of the speech if help is needed.

RESOURCES
: Cad
Bqoks )
Values and Teaching, Harman & Simon, Charles E. Merrill Book, Columbus.
Fﬂms
TYou and Your Career" Employment Secur1ty Agency, Sfate of Idaho. =~
EXAMPLE 11
‘ v .
_ NAME OF UNIT . , ) *\
GRADE . . PHASE < 'gi"i;l-
— ;
PURPOSE F } ; : !
|
? D ]
MATERTALS NEEDED
LESSON CAPSULE ) ~ . .

. RESOURCES : < . N




. - /

JOBS -FROM A-Z :

GRADE 3 * ‘ ‘ — PHASE: Awareness
PURPOSE .

To reach the children an awareness of the many Rinds of jobs that are
available. Also to hélp teach the children alphabetical order by /
naming all the jobs they can think of that start with each letter of
the alphabet, beginning with the letter A, theff B, etc.

T ATERIALS ,
Magazines for finding pictures su1tab1e for each job; art materials, for
. drawing p1ctures of the jobs not fourd in magazines. Tags with your
children's names on them. e .

LESSON CAPSULE

Have your class do this as a group bulletin board project. Let -the
children think of all the jobs that begin with edch letter of the
alphabet. For example, the letter A: accountant!, acrobat, adjutant
_general, admiral, aerialist, airline hostess, a1rp]ane pilot, ambassador,
ambulance driver, analys't, anesthesiologist, animal trainer, anthropo-
iogist, apothecary, archaeologist, architect, artist, assyriologist,
astronaut, astrophysicist, athlete, attorneyy auctioneer, author,
aviatrist. Put pictures of these jobs on.the bulletin board. and

around each job picture put the tags with the children's names on

them that’want to do that part1cu1ar job. ‘Each week do a different
letter of the alphabet. Bring in reading by having 'the children find.

and $ead to each other 1ibrary books for each JOb (Some books "

have rhymes 1C‘vrem for each job.)

' JOBS FROM A TO A
Kay \ . Holly ____ Don v
Ann Tom Lee ATHLETE ). Helen
CARTISD - y Gary
- Sue Bob . ' . Brent
Mary
! A : %
Donna Mike
Andy Joe ‘ Robert Celia
UTHOR) o ’ CATTORNEY ) ,
Chris John - Kathy onnia
Betty- . = - . . Frankie
RESOURCES 7 | - |
Books
" Classroom D1ct1onar1es ‘What Shall I Be From A-Z Nat Da1ry Council.

Films .
"Helpers in bur Commun1ty" '
"'/t
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IDEAS AND STATEMENTS FOR AWARENESS ACTIVITIES .

1. .Goods and Serv1ces

2. WorK exists for a purpose. 8 -

3. Occupations in the community.

4. Occupations differ. i

5. People differ -- why? ’

6. UYe work to meet our needs. '

7. Careers can be grouped into clusters.

8. Awarengss of one's abilities. -

9. Being different is, important. s 51
10. There is dignity in_all honorable and honest work.

11. Do we see ourselves as others see ys?
12. A11 people are unique. -

13. Relationship of career success and the welfare of the-family.<
14. Attitudes are important..

15. Recognize that a career should be related to 1nd1v1dUa] interests

and abilities. -
16. ‘Economic rewards differ according to occupation and occupat1ona1
Tevel. .

17. Cﬁeat1ng w1th one's hands—is very satisfying.

18. Reéspect for all workers. who.help society.
19. Relationship of work to one's own economic we]]-be1ng .
20. Dignity of work. @
21. Different kinds of rewards people derive from their jobs.
22. We need to’have self-esteem, d1gn1ty and a desire to accomp]ish

. personal goals.

23. People must work together to produce most goods and’ services:
24., Family, friends, and others influence our work attitudes and

'\alues >

\ T e




IDEAS AnD -STATEMENTS FOR EXPLORATION ACTIVITIES
VW
)
[
1. Exploring occupations with clusters.
2. Accept uniqueness of self and others. ‘
0 3. Having a,sense of self worth and a positive attitude towards other$.
4. Explore élusters, field trips, interviews, and just talking to M
others.
5. Life styles in various families of-jobs. _
6 Us1ng simulation to teach job interview.. ' v <
7. Fringe benefits contribute to total income.
- 8. Exploring the re]at1onsh1p between work and individual needs
9
10

Basic skilT required in‘a variety of:career choices.
Particular attitudes are needed for success in most careers.
11. Career plans that are consistant with interests. X
12. Career plans that are consistant with abilities.
. 13. Importance of goals in life.
Attitudes about work, leisure and education.
ional decision may have an 1mportant 1mpact on career
opportunities. f c
Importance} of vatues. ’
17. Phy$ical c pabi]1ties and' limitations. s
. sing afcareer- is a complex matter. ]
. 19. Hgnesty and reliability are necessary traits for cont1nued
s ployment. L
nterviewing workers. S .
: Exploratory work experience during the summer.
. 22. Scrapbook of information on favorite careers.
" 23. Morking conditions. :

DECISION WAKING .\ . ' :

Identify careers that match interests.
Tentative occupational choices. .
Guidance when asked for, not later.
Tentative ¢areer decisions. -
Selecting careers that match 1nterests
Realistic occupational choice. 1)7
-

N

SNOYOT P W N —

Uhere am-I and where do I want to be?’
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IDEAS AID STATEIEHTS FOR PREPARATION ACTIVITIES” ™

WY -

ot

O

10.
11.
13.

14,
15.
6.

Y

Accurate se]f;appraisal of persgpai‘s;rengths and limitations are
a prerequisite to making a wise career choice. ~
Our work provides fulfillment of needs, desires, and aspirations.

+ Ne will probably be engaged in se]écting more than one gainful <

occupatign in our lifetime. ;
Re-evaluation of career decisions. .
The school ghould assist the individual in.becoming a productive -

human being.
Real work experiences and simulated experiences will increase the
Tikelihood of a successful entry inté the world of work.

Developing social competencies necessary for employment, continuation
on the job, and advancement. : Sl

Basic skills needed in most every career.

orking harmoniously with fellow workers and relating positively to
those in .authority.. . ff4, )
Attitudes that allow for flexibility and change and taking advantage
of advancement opportunities. R
Being punctual is a habit.
Attitudes are also skills. ' (\
Basic skills: Getting along with ‘others
Following directions
Being ow time
Managing money .
, Addition, subtraction, multiplication and .division
" Problem solving
. Communicating accurately ‘ .
What joBs are available? . - ‘ '
How to apply and interview for a job.
Realistic career choices.




